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Presentation Outline
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Context Nigeria is Africa’s most populous
country with over 200 million
MOST SPOKEN LANGUAGES IN
NIGERIA people.

) Nigeria, with about 500 languages,
accounts for 18-20% of Africa's
linguistic diversity.
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English 1s the most spoken language
followed by the Nigerian Pidgin.

Nigeria urban-rural (20138)
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49.7%
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e English 1s the official medium with
Igbo, Yoruba, and Hausa as national
languages.
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Research Questions

1. How do school policies govern language practices within
Nigerian secondary schools?

2. How can the anti-colonial praxis, centred on resistance and

agency, be employed to confront language practices in secondary
schools?



Ethics and Methodology

* Ethics at Bath: Institutional versus Local ethics.
* Participatory research within institutional framework?
* A flexible methodological design.

* Supplementary ethics as an in-between space between
institutional ethics and anticolonial/ participatory research.

* A method that amplifies the voices of the marginalised learners.

* Navigating and negotiating my positionality as an insider and
outsider.



Methodology 11

Research Questions: Field Work Stages: Methods & Participant: P=Participants & Research = R

Map Making (P) and Talk Circle (PR).

RQ1. How do school Phase 1

policies govern language | (Indigenous, Creative, and 56 Students from all the secondary school year.

practices within N‘i?gerian Qualitative Method’s)

secondary schools: Observation (R%: Based on the maps and the data from the mapmaking
and talk circles, I observed those spaces during some break periods to
take note of the language practices that take place there.

Initial Sense Making of

phase 1 Data

RQ2: How can the anti-
colonial praxis, centred
on resistance and agency
be employed to

confront language
practices in secondary
schools?

Phase 2
(Qualitative, Creative, and
Participatory Methods )

Students: 74 - Storytelling (PR) and focus group discussion (PR).

Teachers: 15 - Semi structured Interview, focus group discussion (PR).
Parents: 5 - Semi structured Interview (PR).

Principal, Administrative Staff, Member of the Governing board
and ad-hoc staff: / each — Semi Structured Interview (PR).

Drama: 50+ Students and Discussions /5 Students (PR).

Initial Sense making of
phase 2 Data

Participatory Analysis (PR) of some of the data with the students to
form Initial codes.
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Map showing some part of the school. 5150 aranzsate
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Some Pictures from the
Drama







' OFF (1 Parent, 3 Tenchers,1 Student) b
— e=hoibe ’ LY iy
Nan':lor: At the school gate, a parent is dropping Off his child, the ”é":ld enters the.
waving the dad and saying bye in their local language to the dad and the dad is sayin
child in the local language that he would see him later when h’e“.comes to pick him up.

cate in U
Parent: Bye my son (In Igbo).
Student: Sce you later Dad (In Igbo)

L Y
(2 student and 2
Parent: I will pick you up by 3:30 pm Sharp. Don't keep me waiting (In 1gbo).
N

Local Language
sht using their mother tongue to communi;

.ent home after school.
left, asks the sluden’

e).\

Y : - usit
Narrator: 1‘% smden
environment. They were punished in school, and they
Mother 1: My son you are back. Welcome home (In local lan
Son 1: Yes, mummy I am back (In English).

Mother 1: How was school today? (In local language)

Student: Okay Daddy. I have heard (In Igbo).
Narrator: The teacher on duty hears this exchange and after the pa
knell 1 at the side of the assembly ground. S

you speaking Igbo? Don't you lg?ow that as long

English?
orry sir. I forgot.
assembly and kneel down,

1 would not mistakenly speak it in school and be punis
: ' 5 t 23 eels down throughout the assembly of 30 min
to his class after cautioning. The teacher returns

Son 1: It was okay (In English).
N v i
Mother V-AWI‘A;' you answering me in English? Is everything o
an_ymo@-szo that :
W‘mm. 1 should only speak English because that is the lan
s not true. English is important and so is your local langua'g\é"‘.

Son 1: I was punished for using my local language in school todas

is woéman dey? She don
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Data Organisation: Some tips

* Outlook folder for research data generation
* Divided folder by phases and sub-divided by method.

* Two journals: One for observations and the other for noting
names of participants and cues during each methods to aid in
analysis.

* Co-produced things like maps, were given to the students with
pictures taken and saved by year groups.

* Audio recorder/ Phone for recording things like focus groups,

interviews, stories, talk circle and saving 1t with the group,
method, and date.

* Save transcripts within the same folder of the recording and
then remove recording for anonymity.



Data Analysis

* My Dataset: 56 maps, 11 talk circles of an average of 1 hour, 25 interviews
of an average of 30 minutes, 14 stories averaging 15 minutes, 4 focus
groups averaging an hour, 2 participatory analysis sessions, observation
notes, reflective journalling, 1 discussion of drama.

* Some dataset in Nigerian Pidgin English and some notations of emotions.
* Available transcription softwares and the perceived limitations.
* Protecting the voices of your collaborators.

* Adapted thematic analysis using participatory data from the field.



Adapting Braun and Clarke’s 6 steps to thematic analysis

Braun & Clarke Six Steps to Thematic Analysis

Adapted with Participatory Analysis

Step 0:

Step 1: Familiarisation

Participatory data analysis with learners which identified initial codes.

Going into the data with the codes provided by the learners and identifying gaps.

Step 2: Generating Initial Codes

Step 3: Searching for Themes

Adding new codes to the codes generated by the learners. Refining and merging the
codes and phrases made by the learners.

Grouping codes that speak to a bigger issue together.

Step 4: Reviewing Themes

Step 5: Defining and Naming Themes

To ensure the themes reflected the central idea of the code, some of the wordings
were altered.

At this stage, once we had become familiar with the themes and codes, we refined
the themes to ensure that their meanings were clearly reflected in the codes, and that
each code was supported by data extracts illustrating the theme.

Step 6: Producing the Report

This became the final writing stage that incorporated the themes, code and the data
to back it up. Ensuring that the codes that were coined by the learners were not
presented as researchers' terminology.

See Martins and Milligan, 2026; Braun and Clarke, 2013.



Concluding reflections: The Anticolonial
Researcher

Amplifies the voices of marginalised groups.

Work within what 1s available, sometimes with the intention to disrupt inherited
colonial practices, other times navigating what 1s available like with the ethics.

Ensure that the voice of your collaborators are preserved at all cost.

Deciding what is shared and what is preserved. Not all that is shared should be
reported. It 1s part of your duty of care.
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